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Ths effect which lectures producs on a
hearer dependa on hig habits; for we
demend the languaze we are accugtomed
te, and that which is different from
this seems not in keeping but somswhat
unintelligible and foreigh because of
ite unwontedness. For it iz the cus-
tomaxy that is intellizible.

The fores of habit iz shown by the
laws, in which the legendary and childish
elements prevail over our lmowledge aboud
them, owing to a habit. Thus some psopls
do not listen to a speaker unless he
speaks mathematically:; others unless he

- gives instances; while others sexpect him
to cite a peat as witness.

. arigtotls

IT ¥etaphysics, ch. 3.
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- INTRODUCTICR

During the paét year a mother ‘took her five year old son
to see Walt Disney's animated cartoon "Ginderella'. There ware
many things in 1% to hold the child’s attention - Cinderella,
the cruel step-mother and her evil daughters, the fairy goduother
and the Prince charming, castlss md coachss, the birds, the catb,
the miee and the harses. When ihs mother asied her son how he had
_. liked the picturs, }his angwer indicatad that he had been more
. puszzled than pleased : "Ihe mice didn't act ﬂmﬁway in.‘the book".

Tt is of 1ittle importance that a child be disturbed ba--
cause painted mice ack dﬁi“’smﬁtl.y from literary mice but it is
important to note that custom had almadybecm ths measure ofthe '

child's judgment. Ab such an c.arly age he had taken a criterion |
which would remain with him as a Iirst principle to conform to in
mich of his thinking ﬂ}rmt lifas . "¥a demnd the language we
are acoustoned to, and- that which is different from this seems- noF S

,.

in keeping but soaewhat immtenigibla and fereizh bacause of :I.bs
mnﬁadmss”. ~Bscause he had already heard the story read to him,
bis mind ﬁ'as set en the manner in which the mieé should attend upén
Cinderella. What waa first teard quite wiconsciously predetermined
his emlook for the picture. As he grows older and listens to or
cbsexves hig pavents, asscclates ﬁth his companicons, and attends
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school, his ideas w:Lll assune & aartain cash. If hs hears his
pmts@eakof(}odhe mtm,wiuthﬁﬂcmdppeakofaod; if
ho notices that his parents consider Sunday as tm man-made ingtl-
_tution for prolonged rest or gol&, the child will consider sleep

 and golf o be much more important than God; the opinions ho hears

expreased about other pecples and races will form in him kindness
towards them or projudicss against themy and so, through word and
oxample, parents, teachers and companicns help d_sterminé the pattern
of - the individual's lifs, He mey change it later in 1ife, but most

 1ilely he will not. Tt is mich sasier to follow along the paved
- road than to cut one's way tm'ongh the bush.

Regularity in thought should not disturb anyone even though

e be accustomed to think that freedom of thought means liberation
. from a1l custom. Regxﬂarity iz the price of mams success.
. He adjusts his 1ife in pa;t.m the regularity of nature. Ths conas-

tant course of tha sun and earth 'ané'men glvea himthe basis on

-Mireh‘iﬁ*fm Kis plans and realizes them in their proper time;
indeed, ke would be greatly di.stuz'hed bxig tﬁa geasons becams ecnfuaed
and ha shsmldhava short days andsnm&uriughismmxervacatim-
he woulﬁ ha obliteragted if the aarm bra!aa from its regular orbit
abmxt the sun, He depends on the fartility of the land, the mat-:ing
of animals, and his om digestiva system for his ph_ysieal being.
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sinoe ha depanda aoi'u.'llyupmthis ordar innature, it
is not surprising that he adjust.s his aalf-controllad acty as olosa
to the course of nature as he can. He rises at a_certain hour,

‘eats his meals at dﬁtarmined hours of the day, catches the bus at
the sams time each day, follows the routine at the office, reads

his preferred newspaper day after day, wabtches his favorite tels~
vision proéram, and tries to get to bed at the same hour evez?y night.
The failure of the glaxrm clock %o call him in ths morning. achan?e
in the bus schednle, the illnsss of the nawspaper boy may cause a

~ great disturbance.

o :m ;:racticaily all iields of endeavor order and regularity
imposed by custom or authority are essential., The military traing
its recruite for months in merching and the handling of guns so

~ that actidn »in battle will be a matter of spentansous reaction. |
. Football coaches drill their teams fcn' houra on ene play to make it

antematie - ¥aster mechanics teach their apprentices to taar down

and 4o~ reassemble motors so that - tha beg:mnsrs ny aequire facility
in their work, Practa.se anad repeﬁiﬁion mwnder a master are 't.he reaog-— |
nized parents of skill ' ' ' V

Social life follows much the same rule. Etiquette and poli-
tensss, which saciety demands, are acquired only by mich training.
The virtues af charity, fortitude and tempersnca, which God demands,
are, in so far as they depend on us, remlis of sustained effort.
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It would be a ma%tér of wendermend £ man, eaﬁabliaﬁing' |
his lifs on the relative uniformity of nature, and acquiring regu-~
larity in the mechanical, ertistie, social and moral elements of
hig 1if2 under the gﬁidanae of othsrs, bslievéd that his thoughts
and namer of thinking aré, or ghould ba, fres from all ragnl—zrit
owing o his enviroment and to the suthority under which hse liwss.

There are three groups of pecpls, however, who éonside::
such freadem from custom the only means to ensure aevelopment. The
First group distorts the notion of freedom into a denial of object-

ive truth. Soame parents, for example, -mfuée their cnildren: reld-
‘glous ingtruction lest it prejudics thedir fminds. dary teachers of
. philosophy consider that the proper mode of procedure is to allow:

the stadent to watch the history of philosophies go by as a parade

of wooden dells; let him take hig plck, and if he likes the hsad of

ome doll, the arms of another and the legs of & third then let hin
assenble the parts he prefers to maks wp 4hs kind of doll hs likes.

‘ﬁ

To teach a definite doctrine, they feel, would be 4o violats the
riﬁrﬁ of ‘?.';ba. student e fresdem.  Upholding thia thaory Profespor
Boyd H. Bode, mnﬁm_., on the phﬂosop?x;r of Bebtrand Russell, has
this te m |

%he road to freedom, therefore, ia -& road awfrm
the old loyeltiss and the old patterns of thinking
and judging. M¥r. Bussell's patiern for educaticn and
the good life collides with sur traditional culture
~all a2long the ling. He is a robel because tradition
is so largely an enemy of spiriiusl valuss, —




It is the familiar probleom of the relation between
the individual and the surrounding group culture,
It is a problem which, as M¥r. Russell gays, meets
us everywhers - in politics, in aethics and in
metaphysics, agz well as in education. Bub it has
a cartain simplicity in edvcation bacanse it 1s in
thig field that the forces of explolitation are so
clearly discernible. The state wants good clti-
zenss the chrch wants prospactive saints or
privsts; the spirit of the Renalssance wants gentle-
men; and a snobbish democracy - at any rate, accord-
ing to ¥r. Mssell - wants Yan sducation which nakes
& man seem like a gentlesmant. This shamsless strug-
- gle for ths posseasion of the minds and hearts of
helpless children 1s, in essencs, a repudiation of
morality, since the rightas of children are ignored -
 and the purpose of ths struggle is to fortify the
vested interests, to areate loyalties which will
protect the speeial values without giving the indi-
. vidual. any voics in the matter whatewer. The child
ig, in very truth, the Forgotten Man. In terms of
relation between the individual and socisty, ths
pupil igoverwhelmad and submerzed by external
demands; he is a means to an end, 'chaclayonthe
mtter's whsel (1}

" The Second group maintains that the new wine of philosophy

& better than the old. Descartes spent nine years in travel to for-

gat all that he had laarnad in order to find his philosophy of claar

- and disﬁ.nct ideas. Mry ginecs then have nctbathared to study the
 wisdom of the past and have lsarned the philomphiss oi‘thair con-
temporarics only as springboa‘ds £or their own m-ig.nslity, Novelly.

ig slways welcome and more satisfying, and, after m, a new novelty
thould be ag plausible am an old oms. |

(1). ~ The Philosophy of Bertrand Ruesell, Iibrary of Living
Philcsephers, vol. 5 (Norumwestern Univ., 19hL), p. 622-




The third group represents those who have muffeved from
the evil effects of totalitarian propaganda. Disillusionad by the
caloulated and unserupulous indoctrination to which they had been
subjected, they revolt against any imposition of teaching. An Ameri-
can reporter quotes a teacher In Franidfurt, Germany, as saying : |

The young Cernman today tends to be skeptical, that

is true, hut this is not entlrely negative. You

sea, he is completely disillusioned with volces

from the outside, with propaganda, with mthoritarianian, ‘

wherever hs meets id., with all theery that is not

backed up with practice. He is begimning to believe

only what he discovers himself. _

 Now, ‘to question such cpinions which emphasize the indivi-
dual's freedom of thought that does not mean that there no limits to
the vole of custom end authority in education. @Dn the contrary, we
hold that there are truths which ars quite cbjective and to which

‘the individual intellsct must cqni’oam of its own accord; yet the

child o the student requires assigtance to I:zicm tlése truths ' so that |

:.t_:.s t.ue dutyz_@ awthority - 'ho*appoint teachars who - wil.Llead the

: i

s'tuuant to Imw the truth. In fact, the rejeetion of axthcwity and
tradit:.an has been a main cause of. disaster in soc.tety There are,
then, two angwers %o obaec‘h:mn against azrthoriw in e&ucation,

~—

doctyinal, the other factual

S~ .
The factual anmr is the net result of the revolt against
authority and tradition.; 14 has been forcefully expressed by Hermen




Remschning (1).

In the intellcctual apd ethical reaims, ideoloziss
and stmdards ars being disgipatsd through curious
dlalectical processes. The integrating forces of

- scciety and the state are growing fecbls. Jdeolo-
gical perplexlty ls shaking tiw very principles of
Justice, the idéeg générales of tus civilization.
ALL the elements of public order, the organs and
substaice of social 1ife, ars involved in the gen-

- sral diszoluticn. e ars ilmeersed in one of ths
rarz great historical crilses — Contamporariss and
later generaticns may woll interpret the gensral
confusicn as a kind of deldrimm {2).

Culbures, societics plunze to ultimate ruin when
thelir creeds decsgy, when they lack the strength to
renew thelr falth and from it refashion and refor-
milate thedr otidcal norms. Today we are witness-
ing a complete corruption of norms and creeds in

- western civilization. (The new tentabive social
orders which beast of their progressivenssg are
coercive socisties (3).

If tho substructure of society is moral and ethical,
soclal breskdown signifies a crisis within man
himzeif And this indsed i3 ab the heart of the
. great crisig. It will be necessary to show later
. how the Enlighienment and the shabtering of Feuda~
lism led, by an inevitable dialactical process,
 to the degeneration of all positive norms and of

the very concept of norms. It lad finally to the
collapss of the normative function of the intellech.
The Tiberation of hmanity fvam autnorily eid e~
oltionalism regulicd In Tolal iceclogical perpiexi-~
1ty and an abandonment of values. L6 resuited in
Cnandilsa. (). ' : '

= - {1) - Tims of Delirium, D. gppeltan-c:antwy Co., New York, 1.9&6.
E , EZ})& - N Ziaete.
3 - Ppﬁ 37"’ -
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found in the spiritual realm. The great historieal - -

process of man's liberation from the burdens of his
own past, from the weight of his traditions and au~
theritiss, his valuss md ideologies ~ this process

is being completed in the last phase of the criad.a (1).

The libaral revollt against authority and tradition,
which began in the late Middls Agzes wnd had its grest-
- eat flowering in the Renalgsance and the great revo-

lutions of the eighteenth century, the soccial Age of

Reason - that process of liberation destroyed confi- -

dence; wndermined confidence in insbitutions, valuss,

dogmas. It engaged in a constant battle against
false confidences, which humiliates mem, enchaing him,
hinders him from attaining his grest destiny. To
- this spiritual liberation man owss the tremendous
- upgarge of the past century. But in the twentieth
century its destructive influence was to become more
apparent that its liberating efi‘ect.

This procsss of liberation followed a logical courss.
It arrived at last at a point where id no longer ’
restricted itself to "debunking® historical forms of
authority. The ceaseless progresaion of "enlighten-
ment® eventually implied thal nothing abt all deserved
 faith; that values and standards, ideaa and idsologies,
are msrely the expression of particular cirsumstances
among mens and finally, that not even reason itself
.. can ba considered an authority. Nothing fixed and
lasting remgined, upen which confidence could be
based. Thus ths *liberation® of the Enlightemssnt

progressivaly ate away whed remaingd of intellsctual — 1

subgtance. By it man's spiritual and ethical baggagze
is continually lightened, until at lash he throws
away ’t@ last burden, intelleet itself (2).

The docirinal anawer to those who would remove custam md

. authority from aducation is based upen Ar:.atatle and St. Thmas : }

1) - 18k,
G B Mdies.
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what @ person is accustomed to hear becomss for him the measure &
truth; therefore, it is encumbent bn.mtﬁority;, in a0 far as possl-
bla. b0 appoint toachers who possoss the truth so that the student's

’mndm:u. be set on the path to truth; otharwise, it will be almost

tions to progress toward the truth.
| The purposs of this present treatise is to explain this doc-
soph,:r. The first chapter deals with the different factors entering

irto %he development of the spoculative intellect. The second chap-
tor concerns the special habitus which the mind of the student

acquires, and which rectifies what we may esll his intellectual
‘moresd. The third chapter treats of the aithority which appoints
| the teacher, and, move part;zcularly, of the autharity of the Cathénc
- Church.even in philosophy. ms final chapter concerns the appoint-

impossible far the student whose mind is determined by false concep- |

trine in general and to apply it in uart.imlar to ths study of philo-

ment of St. Thomas Aquinas as the fi'aachar of Philasophyby the l&agis-—

terium of the Chureh (1),

(1) ~ HNote : Education in its complete sense pertains to the
develcmant of the entire msn who ig complex both in his
nature and in hispurposs, Ib consists in bringing to
perfection his complex nature by the development of his
body, of his appstites by training in virtuve, and of his
intellect in hoth the speculative and practical caders.
Ednecation has also as its end the preparation of man to
119111 hia complex purpose as an individwal person and
as a member of the domestic, polibital and ecclesiastical
societles; morsover, sines man has been given a superna-
ttrgal end, education must assish him in atiaining that
end.

/
f
™~
|




Pt et P

Continuad ~

In the words of Pope Pius XTI : Since education consists
essentially in preparing man for what ho must be a1d for
what he mighb do here below inderder o attain the sublime
end for which he was created, it is cloar that there can
be no true cducation waich is not whelly divrected to man's
lagt end, and that in the present order or Providence,
ginece God has revezled Himself to us in the Person of His
only begotton Son, who alons is "khe Way, ths Truth and the
Life", thers can bs no ldeally perfuct education which is
sol Christian education. It aimg ab securing the Supreme
Good, that is, God, for the sonli of those who are being
educated, md the magimum wall-being here below for humm
saclety” (Encyclical letier on Christian Educaticn),

In this freatise wo are limiting our conglderationag to
the development of the spsculative intsllect.
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Chapter I

Development of tha Speculative Intellect.

| In the ordar of spect,lat.:.va mawladue we are confronted with
a striiing contrad:icz;cn n tm oue h«'.md, it is of the nature of
the speculative intellect to conferm itsel? to reality so that it is
measﬁred and deternined by the ohjecrts know. On the other, there is
a t."idev di'-rer;:enw_ of cpinlon c‘oncem:mg vbjective truths. Since the
nature of the intellect is the same in all men it would seem that all
dinteliects meagursd by tha sazc objecls would natural 1y agrea in
truth, much the same as ma.ny adrrors reflscting the same }cha»i'r con-
Torm in their remesentat*ons Such is not ﬁhé case. HMoreover, we
.;.:md a divm'genca of cpinicn wiich has the pecularity of falling into
detcrmned groups which m call fschools of thaugh‘b" + stodents

trained in one scheol ”eta:.n on tha whola & certain doctrine at varim _
ce with the doctrine held b;g gtudents of anatlm* school; ope eoamni‘by |

scnt:lars follow a y&btem of thought disagreeing with tha pat.tem
of tnwm in another emmmlty Giwn the nature of the intenect,
how 1s thia poss_ible ?

in enq::lanauon of thesa diffexameas bai:h between mdivi&uala
'.andbetwam groups is o be found in the diffarent factors antering
inte ths developmond of the mculafam intellect. The £irst is the
fact that wen are nob equally intalligent,
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1. - Naturel sbility.

While the proposition that all men are created equal is true,
it 1s also teue that all men ars created unequal. Just as all mn
are equai in the possassion of oyes and ears but differ in acuteness
of sight ad hearing, so all have intellects bub differ in intellsc—
tual capacity.

. fThere is & common dencminater of nowledge possessed by all

~ which consists in the knowledge of the very first principlss.

Given the notion of whole and part, every one knews irmediately
fhat. the nhols is groater than any of its parts; given the notion

_of being, every one knows that a tnmg cannot both be and not ba ah

the same time v.mﬁer tha same aspect. In the gimple matters of know-

. ledge mmnare equal - tno cme gots lost in the doorway"

This parity disappears when we get beyond the doorway of know-
ledse. Some advance very far into spoculative truth while others

; ! Yoprerrage fric

?Lﬁm; —F
: [

stsg'ju‘st on the other side of the threshold. Nowthe reagan for

this @ifference in imellectual ability is twofold, First, e )
intellact is better than &mther Since the intellect is a faculty

of the soul, its perfoction depsnds on thab of the soul; the soul's

 perfestion, in twnm, ia determined by the condition of the body it
- informs ¢ every act or form is _recaived in matter according to the

capacity of the matter. Furtbormore, since the disposition of the
bedy is indicated by the perfection of the bagic sensy of touch,
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| the internal senses which have the brain as thelr organ. The imbel-

- the better thess sense faculties are, the better the intellectual

-13 -

differences in nsturd alility result from differences in this
basic senso. As Aristotls ssys :

While in respect of &1 the other sonses we fall

below many epecies of snimals, in respect af touch ‘
we far excel all other spacies in exactness of ‘ 3
discrimination. Thab 1s why man is the most intel- - o )
ligent of mimals, This is confirmed by the fact 3
that it is to differonces in the orgen of touch
and to nothing else that the differences between
man and man in respect of natural endowments are
du@; men whose flesh is bard are ill-endowed by
nature, mon whose flash is soft, well-endowed (1).

Tha secend reason for the differences lies in the difference of o o 1 '

lect 1a dependent in its @ration on the memory and imagination;

underatanding will be (2)
i | |

II. ~ Hesnsof Attaining Ricwlsdge.

- that such men would be conformed to the same truth in the same wy. .

grantad then that,memmféfdifferentw‘endmedivms%m~A¥~4.~-A T
that neny have qualities of mind very similar so that we might expect '

This. agein, is contrary to fact. Intellectual pregress is nob assue |
red by the inmate @ ality of the-miﬁd. There ave many £actors widch 2
enter into the development of speculative intellect. Before it actusl-
1y beging to kuow, the humm intellect is as & blackboard on which
noihing ié‘ m':ittax : “Siéa‘b tabula rasa in qua nikdl scriptum est® (3) X

w2
(1) - Do Aoima, ch. 9, 421220 (McKeem, p, 574). |
éz) - Ia, qu. 85, a. 7. |

3 - IIIdeAnim&, l=ct. 9, n, 722.
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bt on wiich many thirgs can be written. This is trus not only ab

' the very inception of intellectual activity but at the outeet of
every order of learning. The intellect is in potency teo know all

things, and the process of learning consista in bringing the intel-
lact from potency to actual lknowledge. HNow, thers are two methods
of acquiring knowledge : self-education or discovery and learning

from others or discipline. In discovery natural reason by its om

power comes to know that was wnimown; in discipline it receives help ,
from anotker (1). | |
1. - Discavery.

A - One might be led to congider discovery as the more perfect
of the two methods becanse of the pleamire experienced in it and be-

. canse it indicates the perfection of the intellect. The joy experien—
- ced by Arohimedes as he ren through the atreeta shouting 1 Bureka®

afuar hfa discoverad the prineipls of the fulchrum has bean ghaved by

- all iha discomrm of speculative mls@ and mschaniecal prineiples ,

dmthesgea.

Ths Horace briefly congratulates himsalf o

Homentum exigi perennius aens.
T have mc&éam&mmmmm)

‘(l) - m VGI'-; q‘I- 11} Mt 10
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- Aristotle, mare at length o

For in the case of zll discoveries the regults of :
srevious labours thad have been handad dewn from obhers
have heen advanced bit by bit by thoss who have taken
them on, whereas the originel discoveries generally
make zn advancas that is small at fivet, thought moch
mere vseful than the development wirlch later spring
out of them. Fer it mey be that in everything, as the
saying lg, vthe fivst sbart is the main part® : and .
for thig reason also it is the mogt dHfficol; for in
‘proportion asit 1s the most potent in its influwence, so
it ig ths swallest in ils compags and therefore mogt dif-
fiouit to see; whereas when this once discovered, it is
easier to add and develop the yemalnder in connectlan

S with 1t. This is, in fact, what happened in regard to
rhetorical gpeeches and te m‘act:.ca}.l,{ all the other
arts. == Of this inguiry, on the othsr hand, it was.
not the case that part of the wark had been dhurcughly

- done before, vhile part had not. Hothing existed at
~all., Horeover, oa the subject eof rhetorie there exists
rach that has been =ald long ago, whereas on the subject
of reasening we had nothing else of an earlier date to
speak of at all, butwakepﬁaﬁmkfcrﬁlcngt.me
in experimental researchea, If then, it scems is you
after ingpaction that, such being the situation, as it
existed ab the start, our inveshization iz in 2 sat
faci;ory copdition ccsnpared with the other inquiries that
bave heen develomed by tradition, there mst remain

Lor &1 of you o for aur smdents, the task of extend-

ing us your parden for the shortcomings of ths inguirwy,

and Zor the discoveries thereol your warm thanks (1).

That discovery indicates the perfection of the intellsct is

menticned by Basi’od,f quoted by matgtia .

Iste quidam opiimms qui cmia intelismerit. Bonus
aubem 41ls quid benedicenti chosdit. Qui mitem ne-
que ipsemet inteliligil, neque aliv:n auclsng in animo
ponif, hic rrsus inutilis vip

{1) - Ie Sophisticis Elenchis 183b17, HeRecm, p. 211.
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Far baat is he who lnows all th.ngs Iﬂmselt

ficod, be that hearkers what men ommsalrim

But, "he who nelthor knows, ner lays to heart

Ancther's wisdm, im & uselsss wright (1),

This perfection mdz: apparent in dimcovery congdabs in the axcellsncs
of the azent intellect in abstracting the intellipible spociss from
the phantaems and in giving liskd o tho possibla intellect thereby
ensbling a parsen to meke progress in kmowledgo by bis cwn abllity;

as Cajetan ramarks, since it is mors noble to wove cneself than to be

movad by enctler, so it i3 more noble for -a mrson to 2coulre science

through discovery than to rzceive it from ancther (2). As a resuld o:i'

this a’oility tho discoverer 3.3 held in g:reat adwiration and honexr by

others vho recognize in him o perception, Jodament and sharpness of
intellzct boyend trese of other mea {3).

%o "%2:5.3_ nay be added anotherr reason for the excellence of

discovery :  the discoversr can be sald to be faught by Ged r_at.heé
‘thah by man. Everytiing in naturs mirrors m perfection in God as

the truth of things aremeasuredbyths mm :!deas. Tha inteileat,
therﬁwe, which of its omn powex' can i’atbm the myslery contained
in nature without going through the medivm of aother's intellect

can be said to be taught by God, Just as a persem who is able to com-

(1) - IBth., e b, 1055a30. Mokecn, p. 930.
{2) - m 3&, q« 9, s l‘r n~ 3.2.‘
{3) ~ mz m., lect« l: nn>3ln
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‘prehandShakespeare withcut the help of a teacher wmxldbe sald to be
taught directly by the great poet. S5t. Thomas says that he who is
taught by wen does not receive imowledze immadiately fram the concepts
which are in the mind of the teacher but through tha modium of words,
which are sigxis of the intellectual cancepis; o, Just as words formed
by men are sigs of hisintellsctual lmowledge, s creatures mads by
God are signs of Hiz wisdom; thus, ag it is more warthy to be taught
by God than by man, so it is mere worthy to receive one's knowledge
from sensibls creatures rather than through the doctrine of man (1).

In this sam véin Plato remarks ; |

: mere was a tradition in the temple of Dordona that
ocaks first gave prophotic utterances. The men of
that day, unlike in their simplieity to young philo-
sophy, dsemdtnatifmathdmemthevenﬁm
oak or rock, that was enough for them; whereas you

geem to think not of the truth but of the speaksr,
and of the country from which the truth comes (2).

B. ~ Although discovery in itself is the more perfact method of acqui-

_ :ing~mmv3£dgag—it—ia~mauﬂ%cim.

he principle that a eonclusion of fact cannot be drawn fram |
a prémise based on possibility ( a posse ad esse non valet illatio -)
holds valid for education. Just as the ri@ﬂ to vote doss not ahvaya
'memﬁmactualpmtoe@msamaﬁs choles, o neither doea the su-

(1) - mas qu. 12, a. 3, ad 2.
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- perierity of uali'—-e&wation alwaya meen that msn csn educate them-

galves, Tha reasons are many.

E | . the human intellect is the iowest in i:ha order of intelleets
and lg in pctency to roceive the determinations of truth. These dater-—
i - minations come Lirst from the senses and then through the light of

| the agent intellect to the possible intellect ; bacause of ths weakness
of this intellectual 1ight, man needs help - %o pass fram potency to

I  act; he neéds assistance from somecne who is already in act in the
orcer of kmowledge (1). Experience is sufi‘ic:‘zént indication of this,
St. Thomas mentions the insufficiency of discovery in several places
¢ ,' v 'which we now give. Men muid not nsad an extermal halp if he were of
sufficient intellectusl penstration that by himself he could draw

j ‘ conclusims from ¥nown principles; but this p@xmtra.tiun is in men only
in a gmater or lags dezree (2). Again, - although man has the bodily
wgana Ey which he nay &raw knowledge from ccmpareal +thinzgsg,. nevarth@

£ 1gss becaiss of the weakness of the intellectual pawer men are not @ble

S Y A TR e 5 =Y oo

to acquire a parxact,__lmowled\,-a of those things which pertain to man,
unless aided by superior minds, and this ia according to the divine

‘dispositien according to wiich inferiors anguire their perfectiun

“ _ throvgh supariors (3). Thirdly, we wust consider that in ths hmm ‘,

3,22 ‘Jmt'g ga. m, a. 1o, '
In I De Anima, lectl, 11, n. 372.
IIT Conira Gentes. e¢. 81,

Ve S Nt
EIE A
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mpocies the off-epring ia in need not only of nu’téi'iticﬁ Lo the body
a8 In the case of sther avimals, but adlso of jagtruetion for the |
soul; »other aninals nat%mgl]yhava thair instincts by uhi.ch they are
avle to provide for themselves, but man lives by reésqn which requi-~

ras experdencs of a long time to arrive at pradence 5 therefors it is

nocessary that children be instructed by their parentswho are already
experisnced; nm are the children capable of this instruction right
after birth bub only after a long time and, especially, after having
_reached the age of reascn and after this, a long time isga.n required
for this ..nstruction {1).

A fourth reason 15 this. Thile it remaing true that discovery
of truﬁz by omeself is the more perfect marmer in itsalf learning
thrmch 2 teadm- is the more 3erfect mmmer for the begimmer baease -
by diacirline a euﬁ’iﬁﬂt nere oasily c.nd readily 1eams the tsacher
explicitaly nows the entire scisnce and go is fitted to lead to inow-

- ladze a sta&ent who kncws the principles of the science only in a

‘\
|

seneral and confused way . Thus St. Thma says that in tha student
are described mtell@bla forms from m«:h ﬂc:_ance raceiv_d thrngh
teaeh.lm* is duve.uoned imedmtely "’rm tha a‘aent intwnec‘b and msdza~
taly frm the teachm:‘ far the taachaz' offars signs» of the inf.all‘gibh

 things and from thess s:.gns tha agent mﬁe}.leet accepis the intelligibla

speciea snd forms them in the possib!s in’bellect- thus, ths vary mda

(1) -~ III Contra Centes, ¢. 122.




of the teacher cliher heard or road are the causes of scionce in the

student in 1ilka menner to things oxigting In nature becanéa £ron both

———

m:rds anri ﬁzu.ags t"xs ntelleet racaw\es its oencepta, in compar&on,

howsver, the words of the teacher are more apt to cwse Imcml»sdg,o ’man

are sensible things in nature bacause the v.mrd are gigns of concepts (1).

A i‘ifth.reascn is found in the comparison of the senses of
- ' sight and heardng. Othsr things being e@lal, sight is more cez‘taiﬁ
b . tharx'hearing as,”fcr exampla, judging the spsed of a car is more cer't',a.x.n
] ' Lo . by sight than by heaving., Bub if he, wWhcm cne hears speak, exceeds by-

. far the ughﬁ of the one who sees, then baar:‘:.ng isg mcré certain than
] sight; thus 2 pmso.'z of 1ittls 'mowledge is more certazin of that which
. | o ha hears from a loarmed perscen thar of that wiich seems %o be Lz-ue
accerding to his own reason; Wms hearing, the sense preper to the stu-
c¢ent, is e certain thun sight, the sense proper tv:é tbs discoverer.

- .84 Thomas gives “ﬁc’sisal exampls of this fact :m comaring o person

] < _]bemb._mmthcwwzm deaf end by sinceﬁhebl_ndpersan can b
J _taughtbyoﬁmrshﬁiamwis«;thanfhe c%herwha esn seg bt.t es.nmt

1

- hear, - though modsrn met.sds ﬁ sign language meke the axanplﬁ to some

ex&e:zrﬁ arkmoded (2].

Hereover otha:'réasoas-wm the method cf dlgeovery is insufficient

(l) -~ m Yﬂr-, q-- ll_y a. d no :
() ~ Do Senen et 3@..&‘&0 lect. 2, n. 31.




in lsaming are because men must dedicate the greater part of thelr
time ﬁé“bha material necesaities of life and consequently have 1:!_.ttia
time for thought and ressarch, because most mer are too lazy to make
the effert o find out mch for themselves, md becauss 1t is only by
 ths method of teaching that the treasures of the past in science and
art can be handed dovm from generaﬁcn to ganaratieﬁ.

A £inal reason why discovery is not the better method is that
- by submitting onsself to a teacher cna avoids pregumption which is
rocted in pride. If it is aggravating far tourists to lose their way
becanse the driver ls too gtubborn and self-assursd to ask far direc-
tiona_.' it is disastrous for one's intellectual training - and for those
to be,ini‘}nenoed by him later - to be so presumptucus of ons's own A
ability that hs refuses to&ccept guidanca. st.' Themas speaks of this
in reference to Divine revelation but it is applicable to tho hm
revelation by teacher to student; ha thera states that one utﬁity of

remlatim is the repression of presumptien, the mother of arro@; there |

are scme_ men who are go sgiisfied with thelr cwn geniuvs that they think

they o measure all nature by their own imtellect, thinking that every

thing is true which scems to them to be true, and everyithing false |
‘which seans to them falss (1). | |

(1) = I Contra Centes, ¢, 5.
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2, -~ Disciplina.

S:i.\'wtzvjr therefore, discovery is not the method to assure the
development of the speculative intellect, it remains that man must ro-
caive hisz lnowledze and training from others fthrough teaching. |

‘Peaching in its proper meaning signifies leading ancther to

knowledje : "Dicendum quod docers proprdie dicdtur qul in cognitionem
duclth (1). ¥ow, while a person is led to knowledge either by recei-

‘ving light or by receiving the intelligible object from another, the

only way in wh:.ch man can tuach man 13 in the order of the object.

To teach by m,:?.vmﬂ. llg,ht would be to give either tha intrinsic power
of the intel.lect (lumen intellsctuals potest dici ipse viger intellsc~
tus ad intelligendum (2) .or by strengthening this power as in a way
émg)arabla to the light of the sun strengthsning the eye to ses; it

is evident that one man cannot give to mo‘hher a good intellact nor by

tmpawerofhm mnintellecﬁ canhainfuselight into amther's in-

~ taacher there 1s naver a direct passage of light from the teacher’s |
intallect to that of the student. The only way, thon, in which men can

teach is by presenting an object to tha consiﬁeratian af anothar

e e e et ™

(1) - mIISenb.,n.S,q.l a.s,adk,p.z_?,l
(2) - Devar“q. 2, & 1.

tellact, - despite any proxinity of & struggling student toa brilliamt — |

et iy
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43 Wo are considering the dovelopmant of the gpaculative intel-
lect in gensral we ave using the mz'd "teacher" in tha genea-.l mean:!.ng

£ ous who leads anothar to kmowlodge -~ - paronts, elders, school teachars,

'etc. 'rhsmfom, what wa are to 83y zbout the teachar is not appllcab%

in 1ts full extent to ewerywns who iz said to teach another., We fael
it mcessm, novever, to rention the following polnts : the essentlal
mark of the teacher is evidence of what ha teaches; ths manifestation

!

of the truth to the student is illumination; the teacher causes knowled .

- ge in thsé student not as a natural agent ner as the principal agent but

only es an &sistmb ‘:'aaant- as asgisting, howsver, he is not le an

accidental buk is an ggsg_amia}. :;gent, finally, he is an essfantiaq. agent
both by p;resenting the objgc'b and by trs:lriingtha _gb;xdent_to reasoa.

x{ - Smce +Iz teacher i3 to cause h'xowladc,e in ths sﬁudant

“the first raquirement is that e possoss azplic:.tely end peuactl;r what
' hs iz to ‘f‘m&ﬂh« :m.. sarmot give what cne doag nch have, '-'harei’c:ﬂ he

must. have gvidencs of what Jza teachos in so far as the ab:}ect itsalf

pemts, ~ ptherwise it would be ths cass ei“ tha blind }aadmg t.he bl.nd
and both falling into the ditch (1).

B, - The teac:har must thm exarese to the atudent the cmcepts

' hs passessas. Bocmtse man is nob.a pure intellact but uses hds body not

only for t&a;amxiaiﬁion of his cw;m Igmaﬂadga but also to enwey }:&s

(1) - nectr:ma arten importat perf&ctam actionam scisntize in docen~
vel magistro; unde oportet quod ille gui docet vel magister
esﬁ, habeab seierrbiam quam in glio eausat, axplicite et perfec-—
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words. 'The word, the meaning of which is dotermined by authoritative

kmowladgs to othere; this hs does by using sensible ai@_,—!}fi,»espeéially, '

use, is a sign of the cancept just as the concept 13 & likensss of rea-
lity. It is by means of the sensibls sign, the ward, that the teacher
éommﬁicates bls concepts to the student. | “Conceptus sunt sihﬂ.litudines
— verba autem signa intsllsctum®.

Not dll speech, however, enlightens the mind of the hearer.

- Bearing inmind the fact that man cannot teach elther by giving or in-—
_creasing the light of the intellect as distinguished from teaching by

presenting an intelligibls ocbject (1), man is able to give light in the

te, sicut in addiscente per doctrinam. (Ds Ver.. a. ll,' a. 3).
¥agister docet in quantum actu scisntism habet. (Ibid., ad 6).
The word "efidence” is taken from the act of the sense of alght

. -Sight is superior to the other senses in the wide range of objects, .

its ability to distinguish them and its power to repressent them.

So it is fitting that the proper act of sight (videre) be applied

t.uAﬁm&ateJ:lectAmenﬁitAattains~itsAabjects‘uith‘chrity‘ana“ﬁ‘s#

tinction, amd that the objects ihus known bs called "evident'.

The intellact has evidence of its objects when it knows the defi-

nition of the nature of things or is able to distinguish one nat-
ure from arother, when it knows principles arising from ths def-
initions of matures, and when it kmows conclusins of demongtra-
tions as seen In the lighd of svident principlss. The sigh of
- evidence is to be had frum its effect ; there is evidsncs when
thgl object is atiained and fully convinces and satisfies the in-
(2) - Haoc doctrina {g:0d obiectum rerr assentant) nen per modm illy-
mﬁm sed par m lomtimis. IT Sent., B. 2, qu. 1, a. 2,




panso that the intelligible objacrb itse._f is Xight far the intellsct,

Wipgun intelligibile vecatur lumon vel Lux" (1) and that light is sald
. to be a cortain manifestabion of truth, "lumen sscundum qued ad intel-

Jectun pertinet nihil aliud est quam quaedan manifestatio veritatist (2);
therefove to teach is to give light or to illumine in so far as it is

to zive to another the @ﬁeéﬁation of the known truth, "11luninars

est marifegtationam agnitaa ver:r.tat:.s alil tradere” (3). Wérds, then,

wmch give the mamfsstatm of tmth are sald to ba “il]mn:k:ation" 3 other-
irise, thayvara mere speech (locutio). The distinctlon of "illundnat ion®

" in gpeech and more. "speach” is based upon the double source of the word.

' The ona source of the word is the concepty the other is the will

of the spesker. Truth, the good of the intsllsct, consists in the imtel-

lsct recogzﬁ.zmg that its cmcept iz in conformity to rea]ity, that it

is measured by reality; moreover, things in reality are trus as they are
' measured by znd conform to the Bivine Intellect; therofore the perfection

of man's intallsch conalsts in the truth which has as its funt the Divine

Mth, Te'lmw, for oxampla, the naturs of nan - his matter or body snd
his form or soul md all the truths which follows upon these principles,
4o know hia efficient cause, proximate and ullimate, ami hiz final end,

i(l),n Ia, gu. 3.2, a. 5.
@) ~ Iﬁjﬂm. 106, a. 1.




mtmdiary gnd ultimate, is to perfect the mtallect 1  "concaptus

| énm’o sﬁimilitudin?es rerum”. Therafore, to conwy thiz truth to aiothsr
ig to perfect tha intellsct of the othar; and as truth ds the Agh‘

the intellect, to give truth i3 to enlighten. ”mwﬁnati mer se impar—
tat actiomsm p_erfectim alterius® (1),

mmswceofthsmdwofspaechisthehmmmn
The passiw of habitual knowledgse to actual Imowleé,e , and the passing
o2 -actual knowladge to being expressed by word depends on the Will (2).
The human will, mséver, 15 not the source of-per:i‘ecticn for the human
w-:.ntellect as it is not ths rule or msasure of truth. The wrd, seen
thiz origin of 4he will, belongsto msre speech (locutio);but not to
i1limination. Although there is some knowledge given in saying that
t John said this and did that", this knowlsdge ddas_nat. strengthan the‘
 intellect of the heaver nor zive him understanding nor enabls hin to

reason more perfeetly. am St. Thomas remarks (3).

ll]lilJl!LJll[1[1[15-:][:@@:}:]1

(1) - I=, au. 106, a. 1, ca,,em, a. 1.

(2) = Ia, qu, 107, a. 1.

(3) - loeutio per hoc quod aliqua mrius ceculta propommumtur ub cognos—
senda sine hoc quod virtus cognoscentds fortificetur; ut patst
in recitationibng higtoriarum, in quibns sliquis cognoscit quod
prius nesciebat, sins hoc guod suuy intellectus clm*ifimafm', -

In IT sent., D. 11, g 2, 2.3, p- 23?
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Cajetan developa this in saying that the manifestation of what cne .
gays or thinks, as such, is not 1llumination but a simple proposition
of what is true - not as true but as freely axpréssed; truth as light
is nbt truth merely manifested in ltself, but txuth as it depends on

- the first truth (1). It does not pertain to the perfection of the
intelleet %o know what ancther person says or knows but only what is
the truth of reality (2).

huw,teahhma is intendsd not merely to give mi’umation but to

perfg_ct the intellact, "c*oct.xd.na es‘o uroprie de his qmbus periicitur
intellsctus (3). Therefore, to teach, inasmich es it consists in com -
mnicating to another a truth already known is do perfect an intailect.-
It consists, therefors, in. *11lumigation” and not merely in "locution‘*,‘
or, in e‘éhsr worda; it conaists .l.n gpeech as giving light, as sxéres-—
sive of the teacher's concepts in conformity with reality. Morebver,.
gince the perfection of the intellsct is to know ﬁith certitude. and
since our intellects can have certituds only of that which is univer-

7

L

]

[ R I

sally and necessarily true, teaching, properly speaking, can be had
only of those things which are un:weraal and necessary; therefore,

is siready to be found a certain universality, as for instance, in a
' given dramatic character is still a doctrine. )

(13- Ia, qu. m?,a.z n. 5.
2) - za,mz.m?,
)“* mvel‘n qlo 95 au S} adé..

mathematics 1s for us the first of ci’qétrines, and postry, in which there
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This doctrine concerning illumination is expressed by St. Thomas and
Cajotan as Lfollomy : |

] - Veéritas est lumen intellsctus st regula omnis weritatis
est ipgs Deus, manifesgtatio eius Quod mente ecncipitur,
D secundm quod dependet a prima veritate et locutio est,
et 31luminatio (v.g. homo @st animalle... Ix voluntate
intalligentis nen potest diel 11luminatio sed locutio
tantam {volo hoc facere). Volimtas creata non cst lux
U nec rogula veritatis sed participans lucem; unde comm-
. ndeare sa quas sunt a voluntate creata, inguantum mmius-
K modl, non est illuminare : non enim pertinet ad perfec—
[ : tionem intellectus mei quid ta velis, vel quid tu intel-
. ligas, cognoscare, sed solum quid red veritas habeat (1).

:@uf.’estauo huius non est :!.lluminatio sed simplex pz'o-
positio ssu cblatio verd (i.o. non : wverum ut verum,
sed ¢ veru ub liberum). Iccutio non aliter manifestat
‘nisi quia libers pracsentat obiectum. Quod veritas est
lumen, infertur non quod manifestatio eius sit 11lumi-
natiic; ssed qQuod manifestatio elus ut dspendst a prima
" veritats est i1lluminatioc (2).

Velle ot intelligere une modo ut dighbinguitur contra

refr volitam ant intellectam : 4ita res volita e intel-
lacta in mullo gensre cansae pendeadt & volitione aud in-
tellectione ut sie, ut pated, cum volumus aut intelligl-

b DR ‘mig Deun esge; impertinens est ad perfectionem intellse-
Bl tus debentis intelligere res &b aliia gognitas aut voli-
i tas, scire gquid alii cireca illas velint sub noverint.

, : , Alio modo ubt ipmm wvelle aut intelligere est res quaedam.
ol R T Bt sde pertinet ad perfectionem intellectus eo modo quo
‘  eogitationes cordium pertinent ad perfectionem illius.

» } Cogitatico cordis cognita, sicub et quodliibet singulare ~
- 1§ cognitum perficit iﬂteitleetnm, ut perficere distingnitur
\ ‘ contra inflcere : solum enim falsum Intellectum inficit.
i Non autem perficitur ut perficere distinguitur contra fa-
i | : cere, et denctal quemdsn excessum :  quia non confortat
, - intellactum, non enim ex hoe infellectus potentior red-

o ' ditur ad aliomm notitiam (3).

Elg - I&, q& IB?; au 2!
2 had m&., ﬂajﬁ‘t-&‘l a. Sq
(3) = Ibid., Cajetan, n. 6.
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Since the words of the teacher bring the student to m"m— ‘
ledgeoftmrbh, they . mnthecmsaofmwledgemawaysmﬂarto

| thmgs exigting in reality. For the teacher propaaes the signs of the

m‘bel‘.[igible objects and from these gigns o warda the agent intellect
takss} the intelligible species (intenticnes) and describes them.in tha
possible inta‘.l.}.ect. Thus the vary mrcis of the tea.cher, oither heard
or written, causs knowlsdge in the intellsct as do things existing in
reality. However, the words of the teacher are mors imnediate in cau-
‘sing Imowledye than are things in reaiity because already in themselves
they ave signs of cancepts (inbelligibilinm intentiomm) (1),

6. - Since the words of the teacher, as the expression of his

mm concspts, are the cause of -cmcepts in the intellsct of the student,

the next question is to agk whet kind of & cause are the words. This
we angwer briefly in saying that words are ingtruments of ths intellect

"~ both in giving and acquiring knowladgé Sinee they are instruments of

tne _teacher, we next ask what kind of an agent is the teachsr in cau-

VG ——

ging Imowledza in the s’su&nt The teacher may be either a natm'al

"-agentwanagentasinm; asanartisticagmrthsiseithertheprin—

——— —

eezmal or accidental

- eipal a.gent or a secondary cns, &s a secondary ‘agent, he is e:.thar s~

(1) - e 'ger,’ @. 1.]’., mc 13 ad. .11‘

i




Firsto:t‘all ateacharisnoﬁanaturalagem. He does not

o e

e —— e

esuse knowlsdge in the stmmt. ag fire causca fire in a piece of wood
or as heat in water is caised by the heat in the fire. Were this true, - |
- lsaxning on the pard of the student would eonslgt in being exposed to
thelac‘hmaa of the teacher and, as it were, soa.ld.ng inte humlf the
new lsarning withoud pain or effort. Thus the teacher docs not pour
Imowlsdze into the student so tlat thers would be a mumerical ity

1n the knowladge of the teacher and that of the studemb; the only wity
between the knowledze cansista in the object known -~ outside of whichv
 there ave the differences of intellects, o intclleetual habits, and
of intelligible species. The knowledzs of the stademt is 1iks to tho
hzw:ladga of the teacher bub is not the same except in the object

lnown (1). |

The teaclwr, then, is an agant 28 a craftsman is an agent in

producing m artifact, 48 is wel‘l. known, arb is defined a3 *recta ratio
Factibilimn (2); it is an analogous term, ths first :lm;wsitim of ths

tsmmfmingtothepractiualartsmmhtham iamactionaf ,
the artisan cfumgingand “anﬁomingphwsiealmttarasmnkingamwa
of I\zapolaan u‘&‘b of & block of marbles the term, than, iz applied to any
activity wb*eh has a "factibile" (mthing made) as its end. ~In ths

case of 'beaehi.ng, the"factibilﬁ“ ig Imledge in the intanaet o@ the '

The— \___...__....__,-’/*“—""

stu&mt

(1) - Do Ver., qu. 11, a. 1, ad. 6; De initats Intallactus, c¢h, 5, n. 41,
(2) = Ia I3ee, qu. 57, a. 3.




' thing in two bvro waye. In one. the potency is complately paas:.ve gso that
the intrinsic principle is not sufficient to dwelop into act by it—-

self, Thus, for exampls, lumber of itself does not becoms & house;

- perfect act. The exampls used by St.Thomas te illustrate this potency

-31 -

Nmi', in natural things there may'be a potency to beccms some-

thers must be a carpenter to fashion and fexrm tha lumber inko a house.
Therefora, the carpsnter, is the principal agent. Tt is not in tida

way that the teacher forms the mind of his studente

- The other potency in natural things is an acf.iva poténcy.
In this case tim intrinsic principle is able of itself to develop into -

is the powar of the body to overcome sickmess and regain health; a sick
person has within himself the power to beemme wall Now, tc help this
natural pover ﬁh‘a gick person may havs reéowsc—i to the help of a doctor.
In ziving this help tha doctor iz not the prineipal azent in causing

health; he-can only assisd nature;. in this sense the:ﬁgh it 'm.ay be quite

! J

of medicines and purges. by the app]i\,ats.m of Izeat-pads and iee-bags,

| the ignorant to become ieérned. The teaéhaf iz not ths prineipal agent
‘but acts only as an assistant to the principal agent, the student.

necassary:ﬁiﬂ;rolg*nmainsjgcpndary MNCIWg;ﬁl agaisting naturs by - tha;-;____;
art of medecine, the doctor mmst imitate nature, that is, by the use |

E:e asslste nature in regaining mors easily and rapidly its equ..libr:!.m. '
4s the doctor asslsts the sickmm to bacome well, so the teachor assists

The student is not a mere passive potencys ho also has an active

s A



 power because by the natural light of tha agent intellect he possessas

kmowladge of the first notiona such as the nai:iem of being, of the one
ate., and of cortain first pz’;xciplaa_. fi'hase things the intellect
smmadlately knows. As we saw when spealing of Yoarning by anesslf the
intellect is ahle to apply these general principles to particular things
so that it passes irom potency to act as i‘b aequiraa Imowledgs, prc-
ceeding frem general per se knowa principles to a more determined sub-

Ject and to particular conclusions, and I”r_om these to others. What the

student could do of himself, if only his intellectual powers wers suf-
- flclently potent, ths taachér can help him to achisve by giving him aids
and means to go fram the known to the unimown (1).

D. - ch there are two ways in which a person can cause knowled-
'gé in another : one is accidental, the other essential. The diffaerence
‘might ba seen, for example in the starting of & car; a person who in-
- .sertas thelcey in t.he ignition-'and presses on the starter is in a fashion |

the esgentdal cause of tha car's movement: once the metor is .i'tmning,

the person who releases tha break could be callsd the accidental cmse.
Anoﬂzer exanrgla would be that of an author. The az;thor is the essentinl
cause in writing the bogk; the servent whe awakens the author and with
insistence urgeshin to write would be the accidental cause. |

So, in knowladge, one person nay be the cmé;a of ancther's know-

ladge mrsly by recalling to his mind m&thin‘g he alreaw kows 8o that
his hami%ual knowlsdge pé.saea to actual consideration; such a person

(1) had I.BJ-.q‘ 11?, aa 1; m Vero? q, 11, ac l!
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would be only an accidarital camse of knowledgs. The role of the teachsr
is that of an essentidl cause. He éauses m the ‘stﬁdant knowledge which
the student does not posseas {l).

E. - Tho teadher is an sssentisl cause of lnowledge by bringing
the student to lknow things which he does nob know in two ways : one in

'uha arder of the oagects of knmledg;e and the cther in the order of the
acts of ’m inteu.lect in masonmg

In the first way, the teacher gives the student help and moans

which the intellect uses to acquire knowledge. These are, for exazrpié,
less universal principlos which the student is sbls to Judge from his
- elready acquired knowledgey thus it belongs to the teachar, who pos-

sesses explicitely ad perfectly what he teaches, to distinguish and
divide his cancspls so that they are in pfoﬁcrbian toc the capaciﬁy of
the student; thus he gives his inawledge by dividing md distiguishing
it into concepts the student can grasp : "Qui bene distinguit, beno

-~

docef”. Tﬁia nethod 1s eoxmuplified in the source books of philosapb&
and thealogy ~ the comsntavies; St. Thonss takes the text of:Ariﬁte-
s, whese g;_&sa_t mind snableé him to express hig t;‘uth—la&en concepta
in pithy pm'aées, anﬁ‘emxeleates'me thought ‘therein c‘mtained ay weans

of d:.stmctims and divisions so that our minds are able to understana

Aristotlas; aga:m, the eomantators, an 3a,5etazx and ac&xn oi' St. Themas,

(3-) — m ?’81‘., qu.c 11’ ae 3_‘; 5::1 12&

S S
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explain the text of 5. Thomas by maling his thought more propmmmd
to our own capad"y, the class-roun teachar ﬁ:x*hlmrs this process for

“\‘_-, ;

bz,g:immrs - mtaeuﬁ guch ~c::mantatcws, the aZL“L enbracing thought of

| i

Arisbotle nd St Thomas can be for lesser minds ths source of unsua-
pected srror and unhappy confusion. Other helps given by the teacher

consigt in examples taken from sense mq:erlenca and art, in comparisons
betwsen simllar or dissimilar th;mgs, ate.

The second way in which the teacher is an essential cause of
Jearning in the student is by assisting the student to reason. The
teacher propeses to the student the order of vpz’inciple's' to conclugions
and thereby helping the student to build up his own power of ordarihg

' his concepts and of reasoning from canse to offsch, sffect to canse,

ete, (1),

It is, therefors, through discipline or iaarniug from ancthsr

that the greatest progvess of the speculative intellect 1s to b mads.

3y o 0 O o 3 )

i

IIT. -~ Norsl Tirtues :

, Having ssen that the ;pemiaw’:iva il'iﬁémct af its nature conforms
- itself to Mhhe things thab amf* sither by e:ﬂamwry or by discipline, '
we are confronted with the problem whather in fach the intellect tims

reaches truth. If so, how can thers be such divergence in kmowladge in
intellects that are nsarly equal in sbility and subjected to the same

o O O3 o

7

(1) - Iz, q. 117, 8. 1; D& Ter., q. 11, 8. 13
De Enitate Intellectus, ch. §, p. 51.
ZI Contra Gentes, ch. .
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amount of schooling 7

In par-b answer to th:L_s question we may recall that one of reasona o

glven for the insufficiency of &iscovery was the inordinate trust in -

" cne's own ability or presumption, which St. Thomas calls the “mother or

errort. Now, presumption is a fauld, not of the intellect but of the
will in the moral crder. If in the matter of discovery the appetite is
the cause for eErcr we may ask the general question in what way does

the acquisition of speculative knewledge depend upon ths appetite or how
can our moral 1life influence the develepment of the speculative intellect.

In ana&:raring we must first stats that there are thres moral vir-
tuss vxhich act as a “re_movens prohibens?, that is, which remove the hin-
drances preventing the speculative intellect from attaining truth whether
by discovery or by discipline. The first of these moral virtuss is con-

trol af the senses.

1) - Homan imowledge begm in the sengo and thae more perfect

the aensos ave, ths mare perfoct will the intellect be in its cperation,

The senses, however, do not exist for the intellsct alone, If the sence
of tonde ig called the sense of the intellect because 4t gives us certitu-

de axd i the basis for the perfecticn of the dntellect, 1% is also the

'sense of physical 1ife; on 1t are based the appetites fur food and drink

to sssure the preservation of the individual, and the sppetite of sex

for the presexvation of the race; if the eyes afford us the richest sourcs
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cetve the intelligihle spacica; if, therefcre, there be no impedinent,
in the presence of the objects received threugh experience the intelli-
gibla gpacles immedlately comes to the {ntellact as the reflectibn_ .oi"

a mirror in the presence of a body; if there be an impediment, as happens |
in the case of yimtha, it is neéegaary to remove the impediment so that
thé intelligible species be received in the intellect (1).

Advancamnt, therefore, deponds on the eondition of peace and

quiet within man so that there is an crder of subjection of the lower
appetites to the higher. New, since thes strongest appetdtes are thoée

concerned with sex and food, the moral virtues most necegsary for an

intelleetual :L*lfé are chastity and ténxper.mce. Otherwise, the effects
of these appetiteé would hinder learning ﬁxemmary and imagination
wsu.“..d be so filled with images concerning seusial pleasure that the
intellect would be unabls to have concepts of a speculative nature;

- vlikéwise, the pleasui'e taken in such matters would ba go sitrcngv that ths

enjoyment had in inta;ls;cmmlgpmnitaumld_nmmbe;umd_and_nemr

‘mas, sines ,‘:ﬁz@v;rity causes blindness of the mind, and intewpersnce causes

desired, - one does well thoss things which give him pleasurs, but the
contrary he does not at all or poorly. Therefove, according to St. Tho-

dullaecss, the opposiﬁe virtues of abstinence and chastity are of the o

i
N
I

gnaa’saat value in dispesing man ﬁe.parfsmon in his mmnecﬁual'écﬁﬁty (2).1

(1) = In VII Phys., lect. 6, n. 9, o o

(2) - IIa IIse, q. 15, a, 3 (St. Themas in the answer to the first ob-
Jechion gays that sous men do cutstandimg work in the intelloc-
$ual order sven though addicted to their passiong because of
great natural ability and acquired habit - but they are impedad

Bt s s

|

f

by vice from their best possible achisvements).




-3 -

After the control tiwough the virtue of chastity which avelds

blimfnens of the nﬂnd, and the. vivtus of uemperanae which avoids dull-

nasg of thez mind, there must be 3 control over the other sensss; with-
oub t&ze restm:ming of sight and hearing, eontml aof t‘na sense of ‘touch
would be impessibls. Therefore, the oyes must be restrained from suck
ohjacts which would disturb the imagination and distract the mind; also

the student mish refrain from listening to conversations and misic which

would impede the attention of the mind required for study.

Finally, great restriction :mstoe placed ca the movement of the |
body so that the life of study will not be 'iméed:ad‘by sxbornel distup-
tanceg - “tunmltﬁs exteriorest. Conconiration demands quieb. There is
truth in the saying that ons becomes learnsd by remaining seatad :
Usedsnde sapisns £it'. .

' nes intellectual activity is mads possible by external quiet and
by mastery over the senses and passions thera is need of a second cantrol,

e S

r""‘\

[ !
R

- that of curlosity.

(2) -~ Hot only must the sbudent be sble to zpply his mind bub ke
migt do so to the correct matter. Curioslty is the famlt of & persen f
who studies, buk not well. He wastes hls time cn maiters which Hinder

' rather than help his intellectual develomment - the sayings md doings
* of other persons which ars not his concern, imowledge that ﬁaybe excal-~

lent in itself but is sought not for love of lnowledge or utility but
only for the sake of boasting and self-elation, the seeking and search-
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ing of a prurdent mind, superstitious interest in 'Wology and the
foretelling of the future, the canstant interest in topics other than

those duty imposes for the present, _aaald.ﬁg solutions for problems far

beyond one's mental development or capacity, ete. The good sﬁudent,'
coxrﬁrolling curiosity, devotes his effort and time to his class requi~-
vements and to triths which truly develep his intellectual powers (1).

3) - Cnce the student has directed his efforts in the right

-channels then he must practise a third virtue, %im in his work

or studiousnoss. Study is the strong application of his mind to soma.

" truth; now, just as a person must use moderation through temperance of

‘the geods of sense so he must use moderation in his desire for knowled-

"ES. For lack of this virtue soms men, devoted to learning, lose con-

tact with their fellowmn; others ruin their health, physical or mental,

by straining beyond their cgpacity. Therefore, the student, mst observe
© the moderaticn needsd in all matters which prudence controls through

reason (2).

AS & sumnary of these virtues nesdsd %o enable one %o be.a goad_

student, one should bear in mind the lsiter written to a student, which
has been atiributed to St. Thomas | |

You have asied me, desr friend in Christ, how we mst study
to acquira the treasure of Imowledse. My advice to you is
‘based on t}ﬁs_principla : you mist go through the rivulsts

(3-) - Cfrk 1131183, q; 167-
(2) - Cfr. IIafrae, q. 166.
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and do not try at ones to come to the 808, bacause we must
necagsarily go to the moye diffiecnlt through the lsss dif-
ficult., This,then, is my advice to you.

. Ba low to e:peak; love purity of umscienca, pray ef‘ben
lova to be in your rocm; be kind to everyone; do not in-
quire into the affairs af others; do nob be interested in
the sayings and doings of the p@ople of the world; do
not be too familiar with anyone becanse too great fami-
Liarity breeds contempt and gives occasion for leaving
off study; aveld all needless yumring about: imitats the
saints and the just; remember svery geod thing you hear

-and do not consildor who says it; understand what you read
and hear; labor to £il11 the starehcusa of your mind do
not inquire into the things above you.

h) - A i‘ourblz mora.l virtue required is mmility. This virtue

.. mederates and direcrbs the azpetite so that one will not be carrizd to
- Judge mat’cars abwa his ir intellsctual power but will submit to the iruth

regardless of its source. Thus St. Thomas states that prids in&irectly
impedes purely speculaﬁiva truth by removing its cause; the prond man
nelther aubjecﬁs his :mtel]ect to God to receive the knowlsdge of *sruth

. from Him, ner doss he deign to loarn even from mem (1).

5)--—Pinally;-in-arder-to-recoive knowledge from obbars through

disdpline there are two qualities required ; docility and faith. 'Daci-

r\,\»—“’
lity is defined as the habit by which a person is well dispaaed to recei-

va doctr:zne, tyd aliquis sit hene di.scxplinae axscaptimﬂ (2). st. Tizamas

places doc.t.lity as a part of prudence; because of the infinite .variety of

- mme, g 162, a. 3, aé 1.
{2) - II2¥Tae, q. k9, a. 3.




1]

‘means towards a pertioular end ﬁhich can be lnown by oxperisnce only

after a long time » tha prudent person must rely on the experience of
-others and profit by ﬁ“ais vicario.s insight 4o know what is bBest 4o be
done. Docility, howevor, also appliss to the student in speculative
matters; he mist bo Willing fo leern from others. (As St. Thomas iates,
one man met use ancther ag wimeeldf in '5hasé things in which hs is defi—

clenty therefore he must hold to those things which another lmows).

pocility, nevertheless, is not sufficient. 4 student may be do-
cile in learning what he is taught and yot not acceph the doctrine as
true. Therafore, the student nceds to iaa*.ﬁ;a Laith; he mwt accept wa
faith what he is teught. Just as Yhe dlsbinchive wark of the teachor is
evidence, the distinctive mark of the studont is falih.

since the intellect is in potency to all intelligibls forms so

that of itself it imnot determined to adhere to one thing rather thanm te

anothar, it Will receive its determinstion by thet which can move it -

- either by the evidence of the oo,jact or by the will (). Since t.he intel~

lect of tha mzud&m ig in rc@.my and eannc:ﬁ come immadiately to perfect
k:zm‘badue it rmet in the hefv.:m..mg suppose to be true the ‘ah..ngs Saught,
which it 1s not abls ﬁo mms?:ar*d : . Yoportet aﬁddisoanm cradere? (2);
the student mush, in ather words, use the int.allect of his teacher as if

1) ~ De Yer., 4. 1&, a. 1,
C2}- m%r)Q‘ 1423 mv
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it were his wn, and must hold to the knowledge of others, which he
hinself does nob have, as though he nimself knew Lt (1), It is only
by doing this that be will have a foundation which will enable him
someday to have the evidence and cortituds of truth, the parfection of

nis intellect.

Pertinent quotaticns from St. Thomas are the following : |

Non autem in principio suas doctrinse statim ei qui ins-

" truitur, tradit raticnes subtilium de quibus instruers .
intendit : quia tunc statim in prineiplo scientiam habe- -

ret perfects qui instrultur; sed tradit ei quasdam, quo-

pum rationes tunc, cum primo insgtruitur discipulus, neg- -

city sciet autem postea perfectus in scientia.

1t ideo dicitur quod oportet addiscentsm credere : eo ali-
tor ad perfectam scientiam pervenire non possed, nisl sei-

licete supponeret ea quas sibi in principio traduntur,

quorum rationes tunc eapere non potest (De Ver., q. 1h, a. 10).

E;ic hoe enim quod captivat, submittit intellsctun suum his

' gquag sunt fidei, merstur quod aliguando pervenit ad viden-
. um hoe quod sporat. TVisic enim est merces fidei. (In :
‘Haebr., c¢. 11, lect. 1. This quotation which refers to

supernatural faith has its fitling spplication tothe
faith of a student in natural learning).

Quandotue ab aliquo agente mevetur aliquid ad id quod est
proprium 3134 agentd, oportet quod a principio ipsum mo- -
hile subdatur impressionibug agentis imperfecte, quasl
alispis ¢t non propriig sibl, - quousque fiant el pro-

prize in termino motus; sicut lignmum ab igne primo cale--

£it, et 111ls calor non est proprius ligno, sed praster
naturam ipsius; in fine autem quando iam lignum ignitum

est, it ei calor proprius et conmaturalis. Et similiter

i

(1) ~ In Boethii de Trinitade, q. 3, a. 1.




oum dliguis & magistro docetur, oportet quod a principioe
U o canceptiones magistri recipiat non quasi cas psr se intel-
| , , Ligens, sad per modum credulitatis, quasi supra susm ca-
‘ pacitatem existentes : in fine sutem quando iam edoctus
1 ﬁgﬁlgrﬂ't’ ¢as poterit intelligere (III Contra Gentes, o.

*

- Et quia in convictu hominum vnus hemo oportet qued alio
] o utatur sicut seipso, in quibus ipse sidbi non sufficdt;

' ideo oportst quod stet illis quas alius seit b sunt
1 aibi ignote, sicut his quae ipse cognoscit (In Soethii
l de Trinitate, q. 3, a. 1). : :

L Intellactus mutem possibilis, cum, quantum sit do ss, ]
) : elt in potentia respectu cmnium intelligibilium forma- .
iR . . . rm, sicut eb materia prima regpectu omnium formarum
: _ ‘ - sensibilium; est gtiam, quantim est de se, non wmagis de-
torminatur ad hoe quod adhasrsat compositioni quam divi-
gioni, vel e converso. (mme autenm quod determinatur ad -
duo, non determinatir ad umm earum nisi per aliquod
. movens lipsum. Intellsctus autem possibilis nom move- ‘

|G—

] tur nisgd a ducbus ; scilicet a propric obiecto, quod ‘
est forma intelligibilis, scilicet qued quid est, st
a voluntate quas movet omnes alias vires (De Ver., q.
I 1, a. 1), i

While the different intellectusl endowmenta coupled with the

LT

possesaion of cr lack of the mrevequisite moral virtues é:qniain tha _
variocuns levels of individual infellsctual attainment. they do not mwer ‘

T P

the phenomencn that the divergence is so dafinitely channeled into de-

~ termined groups or that studious intelligent men cling 86 aréently to
enﬁr,- The answer to this problem 1s to be found in enviremment or
milisy and the Intellactual mores. Since the ehild or student is in po-
tency to lmowledge, since ho is ancapﬁbla of diamring many truths - f |




T

Ty

he will be taught the customerily held doctrine of the

- Il -

eapee.nally dirficult ones - for hivself , since ha mgt therefore have
dogildty Lowards nis elders and belleve what he is 3016, ibv foilows that

his mind will be formed according to tho teacling he receives.. This

teaching will be amccording to ths aceepted truth of the milisu in which
ha lives. ‘
This can be. sesn in avery stage of & person’s intellectual deve-

lopment. In the early ysars of childhood there are many determinations

of the wuﬁrful mind aspecially in regard o things prezentad as srcod or

bad as, for exanple, that poople of another nationality, creed or color

are inferior or wicked. As the child yrows older and proceeds in school
sdmol in matiers
of migbary, science, roligion, philosophy cte. Since the words of the
elders are the aigns of their conceptions of reali'by, the student accepts

| hess words as aspressing cbjective truth. Therefore, ubers Yhe castom

of thought is different in various femilies, ailieus ‘and schools, it fol-~
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1mrs tha’o tha a’budmtfs mind wiil be formed mdinsly If he is unsble

- 4o reach realily hmself, the goneeptions he rocaives ta&e ths placs of
reality. Harecver, airm thesa customayy stmn‘bs are ’ohe first thint,s 5

which the child or studen® bears, the;r tecons for him *ffirst prmdpias"
in the order cf imewledge - the eﬂgm far Purther considsration and the
final criterion into which are resolved further sonclusions. Thus the
chilm*eneftha smsmlienandme studmtsefthesamesahwlreeeiﬁng
their first inbellsctual detarminations frem the same source will form
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their intellectusl mores accordingly.

If such is the cdse, however, are we not confronted with a double
proeblem ? I8 nO‘b the freedon of the intellect destroyed ? .ArS‘ we not
thereby led to relativiam ? ' |

Tn answer to the problem of freedom we say, first of ail, that
gince it is accarding to nature that man shmzl& teach man, it is lmpossi-
1o that sdication be condicted in any other way. Iven Yhough soms

| ghould decry the effects of teaching as a "destruction” of :?reedcm, they
‘themselves d_n net hositats to teach and strive bo influsnce minds to ac-—.
cept their om t. ach:mg, for anyons to be sincere in ariticizing the teach-
ing of a determined dootrins, one would nacessarily desist from teaching |
by word o m’it:lng. ’A more &irect mgwar, however, is that of experienca.
Just as in d1 things wiich are not necessarily determined Ey nature and
which are according to the h:man manney of acting, we can spesk of a
ce'xtinued determination of mind aﬂcordiﬂg t5 one's environment only ac- -

— ~~-u_~-ﬂcordlzg _to the greater number of cases - tub in pluribus*., To say that

a w*sen will radain throughout 1ife the tesching received in his m&.lieu

i3 to shate a fact that is omizx&m.}.y the £ase. Kevertheleas. +the passage

from a deep-seated wre":ud:.ce to tolerance, from ons scientific‘ hypothesh

to amther, from one pha.losenhy to another, from athelsm ta religiaa, from
one religious helief to anether, is a mffieianm frequent. ocourence to
indicats that the mtallect*a froedom is not dastroyed by aarly teaehing

it s MY PARN LI T s o A
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The nature oi’ the intallect remains such that it is determined by the
trothy once i‘b is developed and mature, it has the strength to disccvar
- the truth for itself. Therefore, we mgh distinguish the freedom of the
intelle&& and the use of that freedm It is in the use of the freedm#
that mc_.st men fail; thay do not posseas the spirit to investigate further
into truth or they remain attached to what they were taught and unwilling
to change their conceptions of what they hold to be true,

In answer tothe rroblem that to hold that environment is the
‘determining facter in the student's intellectual development makes truth
' merely relative, we respond that since truth consists in ths adequation
of the intelloet to reality, the speculative intellect has truth cnly
when it iz conformed to its cbjects as they are in themselves. Teaching
13 a means to.an end - the conformity of the student's intellect to rea-

- lity. Now, if the teacher does not himself possess the truth, tls result

efhiataaéﬁngwﬂibaig:méﬁeéormentheparbofthestudxmt, _

and-the tatalresult.canbetha diaaatarafwmle commmit:!.ss andpaoples

‘baing wisled into orror and suffering its hoarribls practical cmasqwnces.,

It 1s preciaely becausa of this that the teacher is of such great impor-
tance in a commty and that every mans possihla, muat ba taken to,assure
students of a teacher whose words and cdneeptims correspand to reality.

In conclusion we mey sumerise this chapter in stating that the
sxplanation of the divergence of opinien, despite the nature of the spe-




culative intellact to 'cozﬁm‘itself to reality, results from the fao-
tors entoring into the development of the intallach. Differences bet-
wean individnal mnd individual £ind their explanation in the unequal
levels of natural ability and the vdiverss possassions of meral virtues.
pifferences bétwean group and g‘éup ara‘ based on the teaching given in
the varfous milieus. That thers should be such a definite acceptance
of a particular teaching is based upen the fact that ihe student is in
potency to lmqtvledge whils the teachsr is in act, - or, in other words, |
that ths teacimr-ﬁas gvidencs while the student magh bsliesve ;1 oportet
addi,sasnteavt:‘sdara. Firally, that there should ke such acentinued ac- |
ceptance of a particular doctrine is to be axplained by the intellectusl

mores. Their naturse 1s the topic of our next chapter.
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Chapter II

Intolloctual. Mores

Z. - The Term : Imbellectual Mures.

The cha@ter on ;*Studani and Teacher” ended with the observation
"oportet addiscentem credere”; - the student must believe. The teacher
soes; the student belicves. The intellsct is determined by sither of
two things + the proper objact, 'éhidx is thé intelligibls form or the
nquod quid est" (the "what a thing is"), or by the will. The teacher's
intellect is determined by the proper chject; that of the studemt by the
will. Ti"d.s is true becauss the intsllect proceeding fram potsncy to act
receives its determination cnly gradually: it beging with genersl notions
and general pr:.mipl;am gradually develops these by further knowladgs of
particular things into less universal principles, lsarns to resson from
principles to conclusions by comparing one thing to ano'bher, sces caisaes

in their sffects and effects in their catses, grasps the what things ara

wmder the external irappings of sense qualims,_. In this process of de-
veloninc:.the ca;sacity of such undarstanding and fz'aawning, the gtudent
needs he" , and this tha taaci:ar gives, I af'i‘aré e Szelp’in the same
way as & med:.cal docter offers medicine and adviea- if the desired effect

| 1s %o take placs, the studant md the sick person must use the ald given.

The asgistence of the teachar consists in expressing by word the écncapta
of his own mind so that the student on hearing the word may form in his
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omm mind concepts which cormspond to the tescherts words and coneapts.

It the smxdent is ablae dixecm to recognize that hls concepts corrsa—-
pond to reality, he has evidence of tha truth, and his knowladge is

rooted ‘in reality; if not, then hig mncepts are rooted in the mind of
tho teacher, - and there ﬁhay‘retain tﬁ}air bagis until the student has

evidenca & the ‘brtrm hinmself.

From this Sollows the all-importancs o ths toadier, If Lug

~ teacher's concepta corressond to roalily, ths student is slacsd on the

right path to futh; if not, ths student U‘.u;?' sa drretrisvably lost.
e a pood teachar :‘;.s ane of Us 2 sreatest zood forbuRcs a psIrsod may

have in life; a teacher who doss not possess truth 1s one of e greatest

,mﬁm“unes ons can alffw. The studens is as clay in +the hunds of his

teacher to be z.crmd and molded according to \‘ma 1deas of the nastelr;

© vhen the work is m’t.stad the clav hapdeps and mta,ma its fom - clear

in autlme and a mirror of rtzalz.ty or & confused and bobched anonaly.

For what tha sf.-udent ;.s accus*cmd o hear bz.come-a i’ar h:Ln the msasure

of truthy af“ber his mua.lecﬁ la formad, his f‘m‘mmx' knoxledge is judged

- trus or false in so fav as it agrees or disagrees with whab he glready

. knows, - as baught hin by others.

14 is becaunss the student's intellect is determined under the di-

‘rection of the will that % can speak of the intellectual mores. The word

. "mores® ‘is ths nominative plural of "m__é_s“.. The wbrd. “mbs“, according to
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St. Thomas has two meanings ; custom mnd & certain natural or quasd-na-
tural inclination to do something. Thus, the term "moral virtua® ik_

Pt
i

" ever, is closely allied to the gignification of "mos! as custom, because

‘physica. . St. Thomas, following Aristotle, states that men more willingly

- the customary, in other words, is a measure of txuth : what 1is according

taken from the second signification, as a moral virtus mesns a certain
natural ar quasi-naturel inclination to do something; this meaning, how-

cusﬁm in somewsy is changed into nature and causss an inclination which
is similar to a natural inclination. Sines an inclination properly belongs
to an. appetitim potency, the word "mores" is preperly linked with the
inclination of the will (1).

- Cognate to this passage is another in vﬂie Comnentary on the ieta-

listen to md more easily recaive that which they are accustamed to hear;

(1) ~ Mos autem duo significat. (uandoque snim significat conmuetudi-~
nem. - Quandoque vero significat inclinationem qQuandem natm-a-

lem, vl quasi naturalem, ad aliquid agendum. ere——

Picitur sutem virtus moralis a pore, seoundum quod mos ai@ifi-
cat quandam inclinationem naturalem, vel quasi naturalem, ad
- aliquid agendum. BEb huic significationi meris propinqua est

alia wgnificatio quae significa‘h conguatudinem s nam consue- -
tudo quodammode vertitur in naturam, et faclid inclinaticnem R
gimilem naturald. Manifestum eat autem quod inelinatio ad ac-
tum proprie convenit appetitivas virtuti, ouiug est movere am- Ji
nes potentias ad agem (IaITas, q. 58, a. 1) ,




